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This paper reports the part findings of an evaluation of a dual-screen installation
entitled ‘Resistance: Which Way the Future?’ by the writer and director
Liz Crow. Central to the installation is the experience of disabled people during
the Holocaust period, the values underpinning this neglected period of history
and how this relates to understanding the experiences of disabled people today.
Simultaneously, this paper raises issue with a previous comment which sug-
gested that disabled people and eugenics are a form of ‘emotive rhetoric’. On
the contrary, this paper asserts that the link between eugenics and disability can-
not be overstated, and is a significant moment in history where the lived experi-
ences of disabled people — people described as having ‘learning difficulties’,
surviving artefacts, and recorded testimonies — have still yet to be explored.
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Points of interest

An evaluation of a dual-screen installation that recounts the experience of dis-
abled people during the Holocaust, drawing upon historical material.

This article draws upon the evaluative comments made by participants, and
raises concerns about this neglected period of history.

The research findings challenge the ‘emotive rhetoric’ claim made by
Shakespeare (2008), and places the lived experience of disabled people as
central to understanding.

The paper asserts that the link between eugenics and disability cannot be
overstated, and that this period is a significant moment in history.

The paper makes links with an earlier eugenic discourse and the experiences
of disabled people today.

Introduction

This paper has a twofold purpose. First, it reports the part findings of an evaluation
of a dual-screen installation entitled ‘Resistance: Which Way the Future?” by the
writer and director Liz Crow. Second, it is a response to Shakespeare’s (2008, 30)
claim that eugenics linked with the experience of disabled people is a form of
‘emotive rhetoric’ and that ‘... conspiracies to eliminate disabled people seems to
me unhelpful’. On the contrary, this paper argues that the Holocaust contains
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important messages about the way we live today, and as Baumann (2002, xii)
noted, this warning has not affected contemporary practice. This paper begins with
the example of ‘feeble-mindedness’.

Atrocities experienced by disabled people during the Holocaust are a subject of
interest in the field of disability. Writers have not only linked eugenics to disability
but also to themes such as: personal tragedy theory, medical (and educational)
labels, stigmatisation, institutionalisation, and segregated provision and practices.
Tredgold (1910), for example, made clear his views regarding the notion of ‘feeble-
mindedness’ being hereditary in an account to the ‘Royal Commission’. Likewise,
Galton (1909), in a contribution entitled ‘Segregation’, argued that such individuals
‘bring evils’, ‘eating like cancer’, and that:

The propagation of mental deficiency is one of these evils and the report shows that it
is now ripe to be dealt with. ... they ought not to go into the world, any of them,
never mind how competent they are to work ... this remarkable report ... will ulti-
mately gain a Eugenic victory over evils that have long lain unnoticed, but are now
shown to be a very serious and growing danger to our national efficiency. (Galton
1909, 81-85)

Elsewhere, Alec-Tweedie (1912) contributed to this eugenic ideal, stating that
‘people do not seem to realise that we are rearing a race of degenerates at so rapid
a rate that the future of Great Britain is imperilled’” and adding:

It is worth something to be born healthy, and decently cremated and buried. In time
we shall have both these advantages. Science will master the first; wisdom will accept
the second. (Alec-Tweedie 1912, 854)

As a council member of the Eugenics Education Society, Alec-Tweedie (1912, 854—
855) wrote of Eugenics as an ‘enlightening’ word and of ‘what marvels science can
accomplish’, asserting that ‘we are still miles behind Germany in our appreciation of
what has been done, and in our sacrifice for scientific endowment’. Whilst remon-
strating about being denied a vote, alongside using a celebratory tone about the
emancipation of women, exclaiming this was a “Woman’s century’, Alec-Tweedie
argued that ‘feeble-mindedness’ is an innate condition, and that:

.. its victims should not propagate the race. As we have to maintain our defectives till
they die, we might in the interest of humanity take measures to prevent the perpetua-
tion of their kind ... (Alec-Tweedie 1912, 856).

As to one solution, Alec-Tweedie (1912, 858) suggests that eugenics should be
taught in every school, ‘taught gently, kindly and with discretion’ — giving an
example of Manchester, which devoted public funds to schools, so that school
teachers ‘might easily lend valuable assistance’ (1912, 859). ‘All these things, and
many more’, Alec-Tweedie (1912, 864) remarks, ‘are being scientifically inquired
into by the Eugenic Education Society in a quiet way’. Likewise, a notable figure
of that time, Emmeline Pankhurst coined the phrase ‘deeds not words’ — a member
of the Manchester School Board, she helped to frame local politics, had sympathies
with eugenics and paradoxically expressed concern as to the way single mothers
were categorised as ‘feeble-minded’ and yet rejected her own daughter for having a
child ‘outside of marriage’ (Bartley 2002). Bartley’s reference to Pankhurst’s
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concern with the Mental Deficiency Act 1913 has been prophetic in that older
women deemed to be ‘feeble-minded’ and single mothers ‘still remain locked up in
state institutions’ (Bartley 2002, 144).

In its extreme form, the notion of ‘cleansing’ in relation to disabled people is
described in the work of Evans (2004), who draws a link between labelling and the
disability killings during the holocaust. Whilst it is difficult to provide an exact
number, Evans (2004, 93) suggests that 270,000-400,000 individuals were killed as
part of the T, Adult Euthanasia Programme. The T, Adult programme, a pro-
gramme of mass murder, was ‘encouraged by the children’s killing programme’
(Evans 2004, 41). The Nazi regime singled out people, including people who are
now commonly labelled as having ‘learning difficulties’. Institutionalised disabled
people were divided into three categories: those who were ‘incurable’ but still able
to work, those who worked as part of ‘treatment/therapy’, and those labelled ‘incur-
able’ unable to work (Evans 2004, 83). Propaganda appeared via newsreels, news-
papers, pamphlets, publications, advertisements, radio broadcasts, books, posters,
filmstrips, and so forth — two of which were as shown in Figures land 2.

Figure 1 was used in a propaganda filmstrip promoting ‘euthanasia’, prepared
for the Hitler Youth, the caption reading: ‘Mentally ill Negro (English) 16 years in
an institution costing 35,000 Reichmarks’. Figure 2, a monthly publication ‘Neues
Volk® (New People), dated 1930s, had a caption reading: ‘This hereditarily ill person
will cost our national community 60,000 Reichmarks over the course of his life-
time, Citizen, this is your money. Read Neues Volk, the monthly of the racial policy
office of the NSDAP’. Similarly, the film Ich Klage An (1941) presented impair-
ment as ‘personal tragedy’ and promoted the theme of disabled people ‘requesting’
euthanasia under the guise of a ‘mercy-killing’. The intersection between ‘feeble-
mindedness’, ‘race’ and gender make this analysis all the more complex. Thus, the
experience of disabled people, with negative stigmatising labels, including labels
through 1Q testing, have been linked to the efforts of the eugenics movement
(Barnes 1991; Oliver and Barnes 1998; Johnstone 2001; Armstrong 2003; Priestley

Beifteskranker
Meger (Englander) .-: i
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Figure 1. Image from a propaganda filmstrip promoting ‘euthanasia’ prepared for the Hitler
Youth. With permission from the US Holocaust Memorial Museum.
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Figure 2. Image from a monthly publication ‘Neues Volk’ (New People) dated 1930s. With
permission from the Deutsches Historisches Museum, Berlin.

2003; Borsay 2005), and through the systematic practice of exclusion and segrega-
tion continues, arguably, to have a lasting influence through segregated provision.

Resistance

Resistance, a key title of the installation, may also be understood to be a form of
struggle, battle, conflict, defiance, fight, confrontation or power/knowledge (Fou-
cault 1980). Charlton (2000, 4) suggests that ‘resistance’ has been neglected in writ-
ings related to disability oppression. For Foucault, where there is power there is
also resistance — indeed ‘it exists all the more by being in the same place as power;
hence, like power, resistance is multiple ..."” (Foucault 1980, 142). As will be evi-
denced, ‘resistance’ and its associated terms have been and have become synony-
mous with day-to-day life. For example, Humphries and Gordon (1992, 10) discuss
the varying ‘degrees of resistance’ to discrimination through the testimonies of dis-
abled people. One example the authors recount is of Cyril Jones, who attended a
school for the Deaf and the Blind around the time of the First World War. He
recalled that as punishment blind boys were placed with deaf boys, and stated:
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Now the thing was, of course, that the deaf couldn’t hear and we couldn’t lip read. So
it was a really pretty desperate situation there. Well, what you had to do was learn to
spell on your fingers, to be able to make yourself understood with the deaf boys, I
remember the manual alphabet even to this day. We used to take the deaf boy’s hand
and spell out the words on his hand. Without that we would have been completely cut
off from the world, in absolute silence. (Cyril Jones, narrated by Humphries and
Gordon 1992, 91)

Similarly, Ann Macfarlane encapsulates her fear (and then resistance) through a
poem entitled ‘Watershed’, starting with knowing ‘in our nine-year old hearts’ that
they were about to witness something ‘frightening and evil ... As Mary, pretty and
small, passive and unmoving became the focus of all our attention’. Mary is pushed
under the water into a deep porcelain tub: ‘there was no shriek, no cry, no dramatic
action. The loud clock ticked on — a reminder that we had seen this before ... Mary
was dead’. Macfarlane concludes, 50 years later, that this scene comes to visit her,
and that:

Now I speak for all the Marys in institutions, in hospitals, in segregated schools and
for my nine-year-old self, who had no choice but to sit and watch. (Macfarlane 1994,
162)

Personal recollections about segregated provision highlight the negative effects of
separation from peers, families and communities (Rae 1996). In documenting indi-
vidual lives, Atkinson, Jackson, and Walmsley (1997) provide an account from
Mabel Cooper, who attended, in 1952, St Lawrence’s when she was seven years
old, left 32 years later, described the institution that had bars on the windows (‘it
was just like a prison’) and continued with:

Of course it was called a nuthouse in them days ... You couldn’t open the windows.
Well you could, but not far enough to get out of them ... There was no school there,
they only let you use your hands by making baskets ... In them days they said you
wasn’t able enough to learn so you didn’t go to school ... You weren’t allowed out of
the hospital. (Cooper, cited in Atkinson, Jackson, and Walmsley 1997, 21-27)

At the age of 31, Mabel moved from one segregated setting to another until 1984
when she moved in with her family. Mabel’s description of the institution had pre-
viously been documented in Silent Minority by ATV Network Limited, in 1981, to
coincide with the first International Year of Disabled People. The programme draws
upon examples of the (mis)treatment, where individuals are medicated, compounded
in a grassed area enclosed by fencing and at times placed in cells. The narrator ech-
oes comments by the nursing staff that such approaches are an ‘affront to human
dignity’. Dave Parson, a ward nurse, justifies the nurse’s role as a requirement to
qualifying, and explains that:

they’ve got to get through this ... they’ve been told to do these things and you’re not
doing it to someone, you’re doing it, it hurts me to do it, and I think it hurts everyone,
but I think with time you get used to it, I think with time a soldier gets used to killing
people. (Silent Minority 1981)

A reference to the Silent Minority has recently reappeared in a current Panorama
investigation into abuse at a hospital, Winterborne View, ‘for people with [sic]'
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learning difficulties’, also discussed in a news article entitled ‘Warnings of Care
Home Abuse “Were Ignored for Months”* (Swinford and Gammel, 2011, 1).

Patrick Burke (cited in Goodley 2000, 105) described as having ‘learning diffi-
culties’, also provides an insider’s perspective of institutional life. Patrick was a
‘key complainant’ in a successful case against staff who abused ‘him and many oth-
ers’, and recalls that having moved to an institution in 1966 he was beaten ‘every
day’ and getting ‘raped and all that business’ and that his plea was that ‘it is true’
alongside those who ‘say it isn’t’. The tension between individual experience of
abuse and telling ‘you that it’s true’ whilst ‘others say it isn’t’ is a theme related to
a recent joint report by SCOPE, Disability Now and the UK Disabled People’s
Council entitled ‘Getting Away with Murder: Disabled People’s Experience of Hate
Crime in the UK’, which not only identifies crimes but also raises concern with
being able to report such offences (Quarmby 2008). As a consequence of segrega-
tion, often for life, it appears that one meaning of this collective experience is that
of a ‘social death’ model of disability (Finkelstein 1996, 37) and is associated with
the eugenic theme that ‘biology is destiny’ (Hughes 2002, 61). Indeed, Hughes
(2002, 61) suggests that eugenicist interpretations with Social Darwinism ‘promised
to cleanse the social body of impurity, imperfection, degeneracy and defectiveness’.

Individual lifestyles were (and are) characterised by exclusion from the
mainstream where the barriers facing disabled people have been argued to be ‘as
great and as real as they had ever been — perhaps worse in respect of employment
prospects’ (Hirst and Baldwin 1994, 111). Certainly from the perspective of
disabled people and their user-led organisations, exclusion from employment is one
of the significant barriers to social inclusion (UPIAS 1976). Indeed, Borsay (2005,
138) makes the point that ‘deprived of formal qualifications as a result of inade-
quate education, impaired people had few employment choices’. Yet, as has been
noted — a ‘story which has never been properly documented’ (Humphries and
Gordon 1992, 9) — during the Second World War disabled people were employed
full-time; jobs that had been vacated by those who had been conscripted to join the
war effort (The Disabled Century 1999). Since 2004, regardless of size of the orga-
nisation, with the exception of the armed forces, all organisations come within the
scope of the Disability Discrimination Act. Further still, in line with the Equality
Act 2010, ‘protected characteristics’ now brings disability alongside the various
equality strands under the notion of ‘combined discrimination’. Employers are duty
bound to ensure disability equality, and are required to make reasonable adjust-
ments. However, examples of discrimination in employment are not experiences
only found in the distant past. Take, for example, the experience of Karen Godfrey
(BBC News 2003), described as having ‘learning difficulties’, who had been work-
ing for WHSmith as part of a work-based placement for five years and was being
paid in gift vouchers. Alun Thomas, from the then Disability Rights Commission,
responded that they would back Karen if she chose to take action against the com-
pany and said: ‘It’s completely unacceptable in this day and age. It’s akin to exploi-
tation of disabled people who want opportunities to integrate into the workforce as
Karen effectively did” (BBC News 2003).

Which way the future?

In responding to the question ‘which way the future?’, a sub-title of the dual-screen
installation, a number of insights prevail. For example, Oliver and Barnes (1998)
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held the view that whilst disability interpreted as a ‘personal tragedy’ fed into
eugenic ideology, it has also led to the idea that eradicating disabled people from
society ‘... continues to be, promoted as a worthy social goal’ (Oliver and Barnes
1998, 7). Armstrong (2003, 2) also suggested that whilst eugenic belief was to ‘seg-
regate those who were “degenerate”, preventing them from breeding’, this has had
‘important continuities’ with the ‘new policies’ of segregated provision and the
‘eugenics pre-war era’ (2003, 55) through the reconstructed view of ‘needs’ and
‘normalisation’. For Johnstone (2001, 82) debates in the twenty-first century have
shifted to issues related to ‘pregnancy, abortion, euthanasia and genetic engineer-
ing’. Addressing similar concerns, Priestley (2003) highlighted debates concerning
abortion as being morally contentious, screening for impairment that varies between
countries and has raised concerns as to the notion of ‘informed choice’, genetic
predispositions to later life impairments such as Alzheimer’s disease, and raising
questions as to who needs to know and why.

Yet thinking within the disability studies literature has re-interpreted identity, not
as ‘personal tragedy’ but as affirmation (Swain and French 2008), ‘challenging val-
ues that underlie institutional discrimination’ (Vernon and Swain 2002, 85). This
challenge being through the various art forms, such as: song lyrics, poetry, perfor-
mance, theatre, writing, sculpture, photography, painting, and drama. Understood
within the broader context, disability arts has been fuelled by the disability politics
that arose in the 1970s (Arts Council England 2003; Masefield 2006).

The turn to postmodern perspectives also offers a fundamentally different way
to theorise the social, particularly with regard to disability and the notion of ‘learn-
ing difficulties’. Skrtic, for example, suggests that postmodernism offers a ‘multi-
plicity of ways to interpret social phenomena like education, special education, and
disability’ (1995, xii). In addition, it offers a wide-ranging critique with the systems
of ‘reason’ (Deleuze and Guattari 2004) that govern conduct, the orthodoxies of
research, ethics, subjectivity/objectivity and notions of ‘truth’. It challenges dual-
isms such as body/mind, normal/abnormal, able/disabled (symbolic too: #4), inclu-
sion/exclusion, public/private, personal/political, science/art, nature/nurture, and so
on. Such dualisms maintain what Weber (Gerth and Mills 1974, 358) refers to as a
form of ‘magical pluralism’ with their division of good and evil. Postmodern per-
spectives reconceptualise the notion of the human subject, marginality, the institu-
tional, and the political in the context of power relations (Foucault 1988).

Methodology

Researching disability continues to be an area of interest and concern within the
field of social research (Barnes 2002; Kikabhai 2003). Concerns have been raised
about the role of dis/abled people in the research experience. Much of the
background to this is related to the notion of neutrality, and also involves the notion
of reciprocity (Kikabhai 2003). Likewise, evaluation research has its own controver-
sies (Clarke 2000; Bennett 2003). Alongside the installation, the opportunity to con-
struct an evaluation form was taken, in part, to respond to Shakespeare’s previous
claim. Thus, asking individuals about their expectations of the installation, whether
the venue met access requirements, and whether individuals would like to add ‘any-
thing’ about this experience all became key questions in this evaluation.

The site for gathering data occurred at the University of Bedfordshire, during
Disability History Month 2011. As part of the installation a postcard was provided
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for individuals to complete with the phrase ‘If I could do just one thing ...", on its
reverse side stating: ‘“Throughout history, change has come about through the cour-
age and commitment of the individual. So we ask you: what will you do?’ In addi-
tion, a comments book was placed for visitors to write in, if they so wished.

Findings
In total, 313 individuals had signed-in to view the installation, 67 evaluation forms

were returned, 15 postcards had been completed and, finally, 40 comments had been
made in the visitors’ comments book.

Signing-in

Of the 313 individuals signing-in, the majority, expectedly, were students. Other
signatories included individuals from the general public, organisations, police, fire
service, an MP, a councillor, and a deputy mayor.

Postcards (‘If I could do just one thing ...°)

Of the 15 postcards that were completed a number of themes emerge that relate to
‘money’, ‘help’, ‘speaking out’, ‘training’, and personal ‘fears’. Examples include:

Abled or disabled, disability or inability. We need to put people before money. We
need to care more, than we are about collecting coins. (John)

Try to help as and when needed. (Anonymous)

Speak out in staffroom situations and create more awareness regarding inclusive
education. (Anonymous)

Use the message of the drama in my own training delivery. (Anonymous)

Face my own fears about disability: actively engage with those I meet and try to see
[things] through their view. (Anonymous)

Evaluation form

Of the 67 individuals, 55 are female. The age range of the group is between 10 and
49 years, with an average age of 28 years. Sixty-one individuals do not consider
themselves to be disabled. One individual is registered as a disabled person. In
response to the question relating to whether the event met people’s expectations, 35
individuals responded ‘Yes’. The remaining responses relate to not having ‘any
expectations’, not realising the extent to which disabled people experience discrimi-
nation, being ‘informative’, ‘powerful’, ‘challenging’, where the installation was
placed, having access to hospital records and the issue of confidentiality, and con-
nections to ‘present-day’ experiences. Examples include:

I didn’t have any expectations of what it would be like. But it did open my eyes. I
didn’t realise how much discrimination there is/was against disabled people. (Response
42)
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Yes it did, it was very educational, informative and challenging. (Response 58)

Yes, a very insightful experience. Raising awareness is so important. Interesting to
experience this in an isolated section of the HUB (social meeting place) suggesting

perhaps how isolated the individuals we are learning about feel. (Response 57)

Fell short in an aspect because a lot was made of the fact the medical records are con-

fidential yet how do we know about their ‘story” — would have been. (Response 1)

Very thought provoking, could relate a lot to present day. Felt much empathy to the

frustrations of people with a disability. (Response 35)

I didn’t know what to expect — it made me realise the reality of some issues in soci-

ety. (Response 61)

9

Sixty-one individuals responded ‘Yes’ as to whether the venue met access require-
ments, one responded ‘No’, two responded ‘N/A’, and the three remaining responses
relate to where the installation was located. One individual made reference to the
venue needing to be ‘warmer’ and another made the comment that there were dis-
tractions. Finally, in response to whether individuals wished to add anything else, 10
individuals said ‘No’, 12 individuals made no response, and five individuals

responded with ‘N/A’. The remaining 40 individuals (approximately 60%) responded
with comments relating to location, the impact of the film, a request for ‘facts’, and

an individual’s disclosure of their own family circumstances. Examples include:

1 hope people see this, and actually do something, actually make a difference.

(Response 9)

The video were definitely an eye opener in terms of events which happened in the
past and the question of how could society and the Government in both the UK and
other countries treat people with disabilities and impairments with lack of respect and

make decisions for them. (Response 29)

Would be interesting to see the facts as well as the interpretation. (Response 34)

Thought this was very inspirational. I had never really thought about how disabled
people were treated, I always thought they were respected and treated fairly.

(Response 42)

It has raised my awareness of how vital this situation is to become part of ‘normality’.
My family were Jewish however in the war to survive they changed religion to Chris-
tianity to survive, therefore the ‘norm’. This subject relates to what I have seen with

regards to disability, trying to fit in. (Response 62)

Comments book

Forty individuals had left comments, 19 of which were made anonymously. Typical

3

comments relate to having a ‘deeper insight’, awareness raising, an assertion

an individual’s plea for ‘... everyone to do something ...”. Examples include:

. to
think this happened, but it did ...’, ‘did this happen’, the notion of ‘progress’, and
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So thought provoking and moving. I was aware of Euthanasia but seeing the film and
additional comments provided a deeper insight. (Anonymous)

There does need to be more awareness of this topic in schools to change some of the
attitudes that some still hold today. (Anonymous)

Very powerful and disturbing. I think lots of people need to be made aware of this
horrible part of history. (Anonymous)

It’s unbelievable to think this happened, but it did and T think people need to know
and understand so it can be left as history and not reoccur. (Anonymous)

Perhaps these shocking facts can be a tool to educating society. We have progressed
far but much is still to be done. I’ve no doubt those concerned will not give up. We
must continue educating. (Anonymous)

A very thought-provoking film/commentary and I think this needs to be on television
definitely, so that a lot more people can see it. This is something that any person with
a shred of decency will be affected by. I was especially moved by one person’s com-
ment that deep down she doesn’t feel she has the right to exist, this is something that
society has done to make her feel that way and therefore it is the responsibility of
everyone to do something, eradicating that kind of thinking. (Anonymous)

Of the remaining 21 comments left by named individuals, responses relate to the
installation being ‘informative’, the feeling of sadness, provoking emotions, the call
to action, the tension between rhetoric and lived experience, and the connections to
practices today. Examples include:

Very interesting. I will be including this information into my dissertation. Moving
movie and very informative. Thank you. (Danielle)

Very informative, worth letting people know about sad sad thing. (Will)
The saddest thing is history repeating, slowly but surely, degree by degree. (John)

Thank you for bringing this to Bedford. Very powerful to hear directly the words of
disabled people. (Officer, Fire & Rescue Service)

I feel outraged at how anyone could treat a fellow human being. I’ve always been told
we’re treated equally, but it seems that some people don’t believe that. Very powerful
presentation, it really provokes thought and your emotions. (Robert)

This is a powerful and moving installation and I am pleased the Union has been able
to work with the University to bring it to Bedfordshire. We hope many students, staff
and community members take this opportunity to reflect on the issues and challenges
in society today faced by people with disabilities, their families and loved ones, and
to take steps to make a positive difference. Together we can influence for change and
we can start right here in our own university! (Michele)

A barrage of images and words that will stay with me for a long time and I hope will
challenge me in word and action. Thanks so much! (Kathryn)
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This really touched my heart. The sad thing is, so many take life for granted, and
don’t realise how people with disabilities can feel. What should happen and what actu-
ally happens are very different things. Anyone having a bad day? This puts things into
perspective. This was so powerful — surely we have a duty to protect each other and
look after each other. (Mathew)

I am so glad this installation is doing the rounds ... it’s time people realised the con-
nections between the Nazi eugenic atrocities and the eugenic practices of our own
time — (parental screening and abortion, starvation of newborn disabled babies and
withholding of operations, etc.). (Debbie)

Two additional comments by public figures are worth noting are:

A thought provoking disturbing evening which I would never have wanted to miss. A
few minutes of viewing this left me with many hours of thought, considering what I
could do — just one thing. (Local councillor, Bedford)

Powerful and haunting — raising questions not just of history and discrimination, but of
contemporary society, and right to life issues as well. I’'m glad I’ve seen it. (Local MP)

And likewise worth noting, another additional comment by an individual, aged 10,
who said:

It was very sad and upsetting and it made me feel mad at the DRs [doctors]. (Wilma)

In summary, the various forms of data generate meaningful responses. The individ-
ual experiences, recollections, insights and reflective comments offer a rich source
for analysis and discussion.

Analysis and discussion

It is significant that a number of individuals remark that the resistance installation is
‘powerful’. Indeed, 12 of the 40 individuals use the term in the comments book.
Seven of the 40 use the term ‘moving’. Six individuals use the term ‘sad’, from
which one of the individuals uses the term consecutively in their comment. Six
individuals use the phrase ‘thought provoking’, with another individual using the
phrase ‘provokes thought’. Such comments are not that unfamiliar with those
recollections that are borne out of disabled people’s lived experiences of institution-
alisation and segregated provision; some of course are even ‘thought provoking’.
For example, recall the experience of Dave Parson (Silent Minority 1981) in his
justification of the nurse’s role, in part saying: ‘they’ve got to get through this’ and
‘they’ve been told to do these things...’. Further still, recall the comments by
Mabel Cooper, incarcerated in a hospital, who said: ‘In them days they said you
wasn’t able enough to learn so you didn’t go to school ... You weren’t allowed out
of the hospital’. One thought-provoking question is: by whom have they ‘been told
to do these things’?

One possible response to the question emerging from the experience of both
Dave Parson and Mable Cooper could be gained from the work of Ginott (1972,
317), who published an extract ‘suspicious of education’ starting ‘Dear Teacher’
and made explicit the connection between the Holocaust and education, specifically
the involvement of ‘learned engineers’, ‘educated physicians’, ‘trained nurses’ and
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‘high school and college graduates’. Ginott (1972, 15) was reflective when he wrote
in the preface: ‘I possess tremendous power to make a child’s life miserable or joy-
ous. I can be a tool of torture or an instrument of inspiration’.

Whilst connections between eugenics, education and the ‘treatment’ of disabled
people has been made, one participant, ‘Debbie’, made connections with recent con-
cerns related to ‘parental screening and abortion, starvation of newborn disabled
babies and withholding of operations’. In connection, the National Health Service
(DoH 2003, 42) screening programme now includes ‘offering’ all pregnant women
antenatal screening for Down’s syndrome ‘and are then counselled by midwives to
help [sic] them make an informed choice’. One wonders, of course, whether any of
those midwives are parents of children with, or themselves have been labelled as
having, ‘Down’s syndrome’. At least for Debbie, such ‘atrocities’ have not gone
unnoticed. Neither has this gone unnoticed for Aspis and Souza (2003), who
actively protested at the International Down’s Syndrome Conference in London in
May 2003. In recounting their experience, Aspis and Souza protested about the way
disabled people described as having learning difficulties are excluded from prenatal
screening debates drawing upon the rallying call ‘Nothing About Us Without Us’.
In an excerpt of Souza’s speech, she succinctly told participants at the conference
that ‘I am a person, not a disease’ and stated:

I can’t get rid of my Down’s Syndrome but you can’t get rid of my happiness. You can’t
get rid of the happiness I give others either. It’s doctors like you that want to test preg-
nant women and stop people like me being born. Together with my family and friends I
have fought to prevent my separation from normal society. I have fought for my rights
... I have the right to a job, to services when necessary, to a decent standard of living,
to know about my medical problems, to speak my mind, to make choices about my
friends, whether to have sex, and so on. To do this you have to be independent when
you grow up and not get segregated from society ... I may have Down’s Syndrome, but
T am a person first. (Excerpt from Anya’s speech). (Aspis and Souza 2003, 18)

The protesters’ demonstration was to persuade the organisers to ensure a full
debate. Earlier still, at another conference, Souza (2002), reflected that she was
‘very angry with all the doctors’ about discussions relating to issues of sterilisation
and being treated like animals. On this occasion, Souza retorted that ‘We are
ordinary people just like you who is reading this chapter and I wouldn’t think of
suggesting that anybody should sterilise you’ (2002, 12). Thus, the DoH (2003) title
Our Inheritance, Our Future certainly fits the eugenic theme related to a ‘life worth
living” and that disabled people, people described as having ‘learning difficulties’,
people labelled with ‘Down’s Syndrome’ are financially burdensome.

By way of a critique, respondents made connections with societal attitudes.
Respondent 29, for example, implicates society and the government. Wilma, one of
the youngest respondents, offers a uni-directional critique and notes that whilst the
installation for her was ‘sad and upsetting’ it also made her feel ‘mad at the DRs’.
She also should be sad, upset and mad at the university sector.

Radford (2000, 106), for example, draws upon parallels between modern higher
education (the academy) and the asylum. For Radford the academy and the asylum
are ‘creations of the Enlightenment’ and, by comparison, stated that:

The modern university evolved as a seat of learning and scholarship. At its best it has
been a champion of [its] truth, outward-looking and cosmopolitan, its self-image
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increasingly identified with a secular search for knowledge and truth in the interest of
human progress. The asylum represents its antithesis, a closed world of ignorance and
failure. (Radford, 2000, 106; author’s insertion)

Radford describes the initial similarities of the geographical locations of the univer-
sity and the asylum. Ironically, as their ideals became incompatible, academic disci-
plines and related professions — especially law, education, medicine and psychology
— assumed authority over the asylum. Radford argues that ‘the university lent pow-
erful authority to arguments asserting the necessity for the incarceration of so-called
mental defectives [sic] for the social good’ and that, despite following apparent
divergent paths, the academy and the asylum were — and continue to be, albeit in a
different guise — ‘closely interconnected’. Thus for Radford (2000, 121), the ‘acad-
emy remains part of the problem’. When Radford (2000, 108) made reference to
research consistently producing negative views about individuals with ‘learning dif-
ficulties’, he also made the point that such views ‘are still rampant’ and ‘are still
persistent and deeply embedded” within the academy.

The connection between the role of the academy and the asylum cannot, arguably,
be ignored. Baumann (2002, 70) made the connection between the modern university
and the holocaust, particularly the involvement of ‘distinguished’ professors. Indeed,
universities ‘... enjoyed widespread respectability’ when it came to eugenics (Brown-
ing 2005, 185). Further still, as was noted in an open day address: “The Resistance
installation is an uncomfortable and chilling reminder of the way the state, its institu-
tions, churches, doctors, nurses and universities were actively involved in bringing
about disabled people’s isolation from mainstream society’ (Kikabhai 2011).

Conclusion

The intention of this paper was to draw upon evaluative findings relating to the
‘Resistance: Which Way the Future?’ installation. It also sought to raise issue with
a previous comment; namely that eugenics and its links with disability is a form of
‘emotive rhetoric’. Drawing upon the related writings, what was gained in terms of
understanding is the lived experience of disabled people, their isolation from
society, their separation into segregated institutional settings, their exclusion from
working opportunities, and, of course, their extermination through the euthanasia
programme (Evans 2004). What was gained by the evaluation data was the
questioning of what had occurred in relation to the link between disability and the
holocaust. The shifting notion of ‘rhetoric’ is encapsulated by one of the partici-
pant’s comment that ‘What should happen and what actually happens are very
different things’ (Mathew). The moment of tension for another participant (Respon-
dent 42) is encapsulated in the terms ‘is/was’. Participants made contemporary
connections, motivated to be part of creating change and, arguably, the ‘rhetoric’
was understood as being part of the then and now, even though it was thought by
yet another participant that they had been ‘... told we’re treated equally’. By who?
From the evaluation findings it was evident that the installation was well received,
thought-provoking, sad, moving and powerful, and having connections between the
past and present contemporary understandings. The eugenic movement, the Eugenic
Education Society, cannot be overstated in terms of its influence at the beginning of
the twentieth century in its response to the issue of ‘feeble-mindedness’, ‘mental defi-
ciency’ and its connection to ‘race’ and gender. Indeed, the aforementioned eugenic
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discourse (much more than a conspiracy) has, arguably, intentionally sought to posi-
tion disabled people, individuals described as having ‘learning difficulties’ through
notions of ‘intelligence’ and ‘racial hygiene’, into isolated, excluded and marginal
positions. However, it has also been faced with resistance. By way of theoretical
understanding, the work of Weber, Foucault, Deleuze and Guattari offers a critique of
both the social disciplines and of the rationalisation of the body. The sociological cri-
tique of Bauman (2002) clearly questions modern science, modern technology and
modern bureaucracy, which, he suggests, made the Holocaust possible. What is clear
is that the role of education, in all its guises, can and does make a significant impact
on people’s lives. The experiences of disabled people in segregated educational set-
tings raise pertinent questions around their exclusion from society. What has been
witnessed is the changes in labels and provision with terminology such as ‘malad-
justed’ to ‘attention-deficit hyperactivity disorder’, from ‘idiot’ to ‘mental deficiency’
to ‘learning difficulties’, from ‘special educational treatment’ to ‘special educational
needs’, from ‘asylums’ to ‘special’ schools to ‘specialist’ schools, from ‘work’ houses
to ‘supported’ employment, from ‘ascertainment’ to ‘statement of special educational
needs’ to ‘single assessment plan’, and so on. It is hoped that the installation contin-
ues to inform individuals of this neglected period of history and, crucially, disabled
peoples’ resistance to this. Thus, this installation, and paper provides value in con-
testing the emotive rhetoric claim.

It seems ironic that for disabled people, people described as having ‘learning
difficulties’, the struggle to be part of mainstream society continues to be denied,
and just maybe, then, science/art, (education), in all its guises, itself is emotive rhet-
oric, principally involving the ‘art of persuasion’ (Aristotle 2004)!

Note

1. In using the phrase ‘people with [sic] learning difficulties’ the term ‘with’ is being chal-
lenged on the basis that it is being used as a possessive preposition. My intention is to
disrupt the relational link and that people do not, I argue, come ‘with’ learning
difficulties but that the individual has been labelled and described as having ‘learning
difficulties’.
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